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O
ur gratitude to S

haron and D
avid R

auch  
for sponsoring this edition of 
O

n This N
ight W

e A
re A

ll Teachers

 ________________________________

In honor of our children 
and grandchildren
S

H
A

R
O

N
 A

N
D

 D
AVID

 R
AU

C
H

I
t is so fam

iliar—the chanting of the 
plagues as w

e dip fingers or tilt glasses  
to em

pty a bit of w
ine, sym

bolically 
decreasing our joy as w

e recount the 
suffering visited on the Egyptians w

hen 
P

haraoh refused M
oshe’s request to let the 

Jew
s leave. This year, w

e sit at our seder 
table w

ith the echo of the C
ovid-19 plague 

reverberating. The loss and pain so m
any 

have confronted is w
ith us, coloring our 

understanding as the seder instructs us to 
experience the exodus from

 the horrors of 
M

itzrayim
 as if w

e ourselves experienced it. 
In tim

es of great challenge, rituals  
rem

ind and ground us, connecting us to 
calm

er, better days. The seder provides us 
w

ell-rem
em

bered w
ords and actions to help 

us transition from
 slavery to freedom

, from
 

tragedy to redem
ption. W

ondering w
hich 

seder com
ponent to unpack for the 2021 

H
agaddah com

panion it seem
ed obvious—

this year w
e should explore the lessons 

of the ten plagues. It seem
ed especially 

im
portant to provide teaching tips, activities 

and prom
pts to m

ove our conversations and 
learning from

 a focus on the negative of 
plagues to the positive pow

er of resilience. 
A

s w
ill be the case in each year’s H

agaddah 
com

panion, developm
entally prepared 

m
aterial for preschoolers, elem

entary school 
learners, tw

eens and teens and adults 
supports discussions w

here teaching and 
learning is accessible to all.

O
n This N

ight W
e A

re A
ll Teachers 

seem
s a particularly apt title in a year w

hen 
so m

any did so m
uch to ensure continued 

Jew
ish learning, even as the w

orld faced 
chaos. Learning relocated from

 classroom
s 

to kitchen tables to park benches—
but it 

happened, supported by parents and grand-
parents and of course by dedicated Jew

ish 
educators. W

e offer our adm
iration and our 

H
akarat H

atov for all the teaching and  
teachers that enriched Jew

ish learning.  
W

e hope this year’s H
agaddah com

panion 
provides you opportunities to go beyond 
plagues, to find a deeper understanding of 
suffering and healing, of faith and strength. 

O
n behalf of the A

zrieli G
raduate 

S
chool w

e offer our w
ish that your seder 

table, and the days ahead, are filled w
ith 

joyous, m
eaningful learning, enjoyed w

ith 
the blessing of good health for all.

R
ona M

ilch N
ovick, P

hD
 

D
ean, A

zrieli G
raduate S

chool of Jew
ish Education  

and A
dm

inistration

l
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C
H
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G

 TIP

R
esilience is defined as the ability to cope w

ith 
stress or a crisis, and to adapt or grow

 despite 
difficulty. It is not an innate trait, but rather a learned 
and therefore teachable skill. W

hen w
e help learners 

build a m
indset and w

orldview
 that sees change 

as an opportunity and m
istakes or roadblocks as a 

reason to try again, w
e build resilience. The seder 

is a story of resilience and grow
th, and invites us to 

consider w
hat w

e have learned this year, how
 w

e 
developed our resilience and how

 w
e can help build 

it in others.

In This U
nusual Year: Pesach 5781
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M
any preschoolers learn songs and stories 

about the plagues, and m
any can easily 

rattle off dam
, tzifardeyah, kinnim

, etc. W
hile 

adults m
ay struggle w

ith and enjoy discussing 
the deeper questions of w

hy H
ashem

 
caused plagues to happen, w

hy P
haroah’s 

heart w
as hardened and other existential and 

hashkafic exploration, preschoolers can be 
engaged on both the straightforw

ard and 
m

ore conceptual levels in w
ays that are  

developm
entally appropriate. W

e present 
tw

o versions of the “headbanz” gam
e, one 

requiring sim
ple recall and the other m

ore 
personal thought. B

oth versions serve to  
engage preschoolers and can be used during 
the plague recitation during the seder, or  
at m

eal or other tim
es.

A
 m

inim
al am

ount of pre-yom
 tov preparation 

is necessary to print the cards or m
ake  

your ow
n. 

P
R

E
PA

R
ATIO

N

In advance of yom
 tov you need to print or 

m
ake your ow

n version of one card for each 
plague. The card should be blank on one  
side, and on the other have the nam

e of the 
plague in English and H

ebrew
, and a pictoral 

representation that preschoolers w
ill recog-

nize. W
e have supplied our version of the  

ten plague cards beautifully illustrated by 
A

nn Koffsky on page 3, w
hich you can print 

and cut before yom
 tov.
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R
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This is a guessing gam
e in w

hich the person 
w

hose turn it is (the guesser) holds a plague 

card to their forehead so that they cannot 
see w

hat is on the card, but everyone else 
(the clue givers) can. The guesser then asks 
questions to help them

 puzzle out w
hich 

plague they have on their forehead. You can 
have the preschooler be the guesser for all 
of the plagues, or take turns w

ith various 
seder participants as guessers. S

ince 
preschool attention span is lim

ited, especially 
if they are not actively engaged, consider 
giving preschoolers m

ultiple turns as  
the guesser. 

Young preschoolers are quite concrete  
in their thinking and are just beginning to 
understand basic categories. For that 
reason, young preschoolers m

ay ask very 
sim

ple questions such as “am
 I frogs?”  

The teaching tips below
 offer tw

o w
ays  

you can help preschoolers w
hen they are 

confronting a new
 activity and one that 

involves conceptual thinking.

l
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 TIP

D
o an exam

ple. B
y having the first round  

include an adult as the guesser and m
odelling  

the types of questions that you can ask you  
provide preschoolers w

ith a guide as to how
  

to proceed. You m
ay m

odel questions like:  
am

 I alive? D
id I hurt people or anim

als?  
D

id I fall from
 the sky? D

o I jum
p or hop?

U
se prom

pts. Even after exam
ples, preschoolers 

benefit from
 prom

pts and assistance to help 
form

ulate questions. C
lue givers can suggest 

questions such as “ask if it happened to w
ater”.
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D
istribute the plague cards to people around the seder table. O

n your turn, you hold your plague card to 
your forehead and com

plete the follow
ing three sentences:

I think the plague of __________________________ is scary because ________________________________

I think H
ashem

 sent the plague of __________________________________ because ___________________

Instead of the plague of ____________________________________, I am
 so happy that H

ashem
 gives us  

a w
orld w

ith __________________________________________ in it.

B
lood 
דם

B
oils 

שחין

Frogs 
צפרדע

H
ail 

ברד

Lice 
כנים

Locusts 
ארבה

W
ild 

B
easts 
ערוב

D
arkness 
שך

ח

A
nim

al 
S

ickness 
דבר

First B
orn 

 מכת
בכורות



A
Z

R
IE

L
I G

R
A

D
U

A
T

E
 S

C
H

O
O

L
 O

F
 J

E
W

IS
H

 E
D

U
C

A
T

IO
N

 • H
A

G
G

A
D

A
H

 C
O

M
P

A
N

IO
N

5
4

O
N

 T
H

IS
 N

IG
H

T
 W

E
 A

R
E

 A
L

L
 T

E
A

C
H

E
R

S

D
IS

C
U

S
S

IO
N

 Q
U

E
S

TIO
N

W
hat are som

e things w
e learn from

  
P

haraoh’s behavior? 

l
 

TE
A

C
H

IN
G

 TIP

O
pen-ended questions provide students w

ith  
an opportunity to stretch their reasoning, 
resourcefulness, creativity, and independence. 
W

ith no single right or w
rong answ

er, open-ended 
questions enable students to think m

ore deeply. 
O

pen-ended questions typically include w
ords 

like m
ay, m

ight, possibly, or could, and they often 
begin by encouraging m

ultiple responses w
ith 

phrases like how
 m

any w
ays, w

hat are som
e  

reasons, or how
 m

any solutions. The aim
 is to 

encourage children by suggesting that all 
answ

ers are plausible and w
orthy of sharing!

C
hoose one or all of the follow

ing activities 
to engage learners during the seder or at 
other tim

es during the holiday.

A
C

TIVITY: N
O

 W
R

O
N

G
 A

N
S

W
E

R
S

R
oll a die, or tell participants to choose  

a num
ber from

 1–6, and discuss the  
corresponding open-ended question. 

1. W
hy do you think people repeat the  

sam
e m

istakes?

2. W
hat does it m

ean to learn from
 m

istakes?

3. H
ow

 m
ight m

aking a m
istake be a  

good thing? 

4. W
hat w

ould be an appropriate reaction 
after m

aking a m
istake or failing at  

som
ething? W

hat should you tell yourself 
and feel?

5. W
hat m

ight be an incorrect reaction after 
m

aking a m
istake or failing? W

hat should 
you not tell yourself and not feel?

6. S
om

e of the greatest people are actually 
individuals w

ho once m
ade the biggest 

m
istakes and experienced huge failures. 

H
ow

 do you think they becam
e great? 

A
C

TIVITY: H
O

W
 G

R
O

W
N

-U
P

S
 G

R
O

W

It is helpful for children to hear that the adults 
in their lives face challenges, m

ake m
istakes, 

and learn from
 the process. Invite adult seder 

participants to share a personal story of a 
tim

e they learned from
 failure, and how

 they 
grew

 from
 the experience. You m

ay open the 
floor to anyone w

ho w
ants to share or pre-plan 

and have guests ready to respond. 

A
C

TIVITY: G
R

E
AT M

IS
TA

K
E

S

R
ead or share stories of failures on the part 

of fam
ous people. S

om
e Tanakh exam

ples 
include Yosef (w

ho reported on his dream
s 

of ruling over his brothers), and M
oshe 

R
abbeinu (hitting the rock). S

om
e secular 

exam
ples include G

eorge W
ashington and 

Thom
as Jefferson (kept slaves), Thom

as 
Edison (failed inventions), J.K

. R
ow

ling  
(publisher refusals), and A

lbert Einstein  
(did poorly in school). 

A
C

TIVITY: TA
K

E A
 B

O
W

C
elebrate failures and m

istakes in a dram
atic 

w
ay. Each person takes a turn, stands in 

front of the room
 and announces, w

ith great 
enthusiasm

, a (safe) failure or m
istake they 

m
ade, explains w

hat lesson he or she learned, 
or can learn from

 it, and then takes an  
exaggerated bow

. The audience claps and 
cheers loudly. E

xam
ples of m

istakes include, 
“I w

ore the w
rong shoes to w

ork!” or “I forgot 
m

ost of m
y lines during the class play!” In 

this w
ay, children learn to em

brace m
istakes 

and failure as necessary stops on the journey 
to success.

Elem
entary School Learners: 

Learning From
 M

istakes

B
E

TH
A

N
Y

 S
TR

U
LO

W
ITZ

     I     LA
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A
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M
O

N

R
eflection is an indispensable ingredient of 

a successful S
eder, as the H

aggadah itself 
rem

inds us: “In each generation, w
e are 

obliged to view
 ourselves as though w

e had 
left Egypt.” C

ognitive psychology has docu-
m

ented the role reflection and, in particular, 
self-reflection, plays in prom

oting deep and 
lasting learning. H

elping elem
entary age  

children learn about their learning (referred 
to as m

etacognition), draw
ing back the curtain 

on how
 learning happens, is one of the m

ost 
pow

erful learning tools w
e can give them

. 
The activities included here help build such 
reflection in elem

entary school learners. 
S

ince w
e are considering the Ten P

lagues, 
w

e recom
m

end focusing on w
hat lessons w

e 
m

ay learn from
 reflecting on the novel and 

unanticipated experiences of the past year 
as w

ell as the pow
erful m

etacognitive tool  
of reflecting on and learning from

 m
istakes.

John D
ew

ey, an education scholar, fam
ously 

w
rote, “W

e do not learn from
 experience. W

e 
learn from

 reflecting on experience.” The 
learner review

s his/her actions, m
akes adjust- 

m
ents and corrections, and thus propels the 

learning process forw
ard. H

elping elem
entary 

aged learners develop a habit of self-reflection 
supports their grow

th into becom
ing lifelong 

learners. A
 challenge to overcom

e, how
ever, 

is the natural disinclination to adm
it one’s 

errors and to see errors as roadblocks rather 
than stepping-stones. The activities below

 
help shift elem

entary age learners’ beliefs 
about m

istakes by exploring P
haraoh’s  

actions in response to the 10 plagues.

IN
TR

O
D

U
C

TO
R

Y D
IS

C
U

S
S

IO
N

A
sk elem

entary learners to consider P
haraoh, 

w
ho is described as “hardening his heart,” 

likely an indication that he w
as unable or 

unw
illing to reflect on his actions and their 

consequences. If only P
haraoh could have 

developed the skill of self-reflection in his 
youth! Instead, w

e find him
 m

aking the sam
e 

m
istake over and over again w

hile neverthe-
less expecting different results each tim

e. 

S
hare som

e or all of these exam
ples or ask 

elem
entary learners to suggest one:

1. A
fter the plague of frogs (tz’fardei`a) w

as 
rem

oved by M
oshe at a tim

e of P
haraoh’s 

choosing, it says: “P
haraoh saw

 that there 
w

as a respite (a break); he hardened his 
heart and ignored them

” (E
xodus 8:11).

2. A
fter it w

as reported to P
haraoh that the 

plague of disease (dever) had not affected 
Jew

ish livestock, he called for an investi-
gation. Even though it confirm

ed the initial 
report, “P

haraoh’s heart w
as hardened, 

and he w
ould not release the people” (9:7).

3. A
fter the plague of locusts (arbeh), 

P
haraoh’s ow

n counselors advised him
 

to let the people go, saying: “W
ould you 

sooner see that Egypt has been lost?
” 

(10:7). Even though he initially consented, 
he just as quickly w

ent back on his w
ord 

and chased M
oshe and A

haron out of his 
presence (11). 



Tw
een/Teen Learners: 

M
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A
s w

e prepare for our sedarim
, it is im

portant 
to recognize that the deepest learning does 
not occur w

hen w
e sim

ply tell our children 
w

hat they need to know
. R

ather, the m
ost 

pow
erful transm

ission of our m
asorah occurs 

w
hen w

e activate learners’ curiosity by  
asking questions that prom

ote critical thinking 
and inquiry developm

ent, and m
odel active 

listening skills w
hen having conversations. 

This type of authentic learning is the m
ost 

reliable w
ay to ensure our tw

eens and teens 
feel a sense of ow

nership over their Judaism
 

and, in the w
ords of R

abbi Lord Jonathan 
S

acks z”tl, “turn history into m
em

ory.” S
uch 

student-centered cognitive engagem
ent is 

also perfectly aligned w
ith adolescent devel-

opm
ent, w

hich allow
s for significant abstract 

thinking.

This year, m
ore than any other in recent tim

es, 
engaging in conversation around the m

akkot 
is both relevant and relatable. A

s society 
grapples w

ith the C
O

VID
-19 pandem

ic, our 
aw

areness of the pain and disruption that 
w

idespread afflictions can have on our lives 
has never been greater. There is no doubt 
that tw

eens and teens, them
selves directly 

im
pacted by the pandem

ic, have m
uch on 

their m
inds and m

uch to share.

The discussion prom
pts below

 are designed 
to engage tw

een/teen high level cognitive 
skills w

hile asking them
 to relate and connect 

the ten plagues, the current w
orld reality, 

and their personal experience and grow
th. 

C
hoose one or several to begin a dialogue 

w
ith your tw

een/teen. 

l
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Tw
een and teen children are at a stage of  

life w
here they are able to see nuance and  

com
plexity in things that m

ay have seem
ed  

sim
ple and straightforw

ard in the past. They  
are able to m

ove from
 the concrete to the  

abstract w
ith greater facility, and then relate 

those abstract ideas back to their personal lives. 
In discussing the m

akkot, it m
ay be helpful to 

challenge tw
eens/teens to consider how

 their 
ow

n experiences of C
O

VID
-19 m

ight provide 
insight. H

ow
 has this experience changed them

?  
W

hat lessons have they learned?

P
R

O
M

P
T 3:  S

H
O

R
T C

IR
C

U
ITIN

G
 N

EG
ATIVE C

YC
LE

S

A
side from

 all of the death and suffering in the pandem
ic, there have been secondary challenges 

that have arisen—
challenges that have put pressure on existing stressors in society. From

 political 
and religious polarization, to Zoom

 fatigue, and financial challenges, society has struggled to 
m

aintain an even keel.

Is there a w
ay to stop the vicious cycle of negativity that can com

e from
 the stress of a pandem

ic? 

• 
In thinking about our sorrow

 at Egyptian suffering, consider how
 w

e, in today’s day and age, 
 

m
ight relate to our “enem

ies”?
• 

H
ow

 does w
orship of G

od change one’s orientation tow
ards suffering? W

hat w
as the  

 
significance of the Korban Pesach at the tim

e of the Egyptians’ greatest punishm
ent?

• 
C

onsider P
haraoh’s lack of em

pathy for Jew
ish suffering. W

hen he and his people suffered, 
 

w
hy did he not develop em

pathy for the Jew
ish slaves? H

ow
 can w

e use our experiences  
 

of the pandem
ic to develop em

pathy for others?

P
R

O
M

P
T 1:  G

O
O

D
 FR

O
M

 B
A

D

W
hile the m

akkot w
ere extrem

ely harsh, punishing the Egyptian nation severely, they also 
birthed the freedom

 of the Jew
ish people, and brought an aw

areness of m
onotheism

 to  
the w

orld.

D
espite all the suffering in the pandem

ic, are there any good things that have happened?

• 
S

om
e things that you m

ight consider w
ith your tw

eens/teens are the trem
endous  

 
advancem

ents in technology and m
edicine, an increased focus on our values and priorities, 

 
and the increased chesed that has arisen in light of the extrem

e challenges.
• 

It m
ay be w

orth recalling the Lubavitcher R
ebbe’s com

m
ent that the m

akkot should not be 
 

seen prim
arily as plagues of punishm

ent, but plagues of pedagogy (education); because  
 

out of the pain there are lessons and there is grow
th.

• 
W

hat other avenues of grow
th m

ight your tw
eens/teens suggest?

• 
A

re there other aspects of the seder that m
ight provide a tem

plate?

P
R

O
M

P
T 2:   B

A
LA

N
C

IN
G

 G
R

ATITU
D

E A
N

D
 E

M
PATH

Y

W
hile m

uch of the seder is an expression of hakarat hatov to G
od, w

e are also acutely aw
are of  

the Egyptian suffering. W
e ourselves never forget the pain w

e experienced in Egypt, and so w
e  

have em
pathy for the pain the Egyptians suffered as w

ell. This is the reason A
budirham

 (S
pain,  

13th century) says w
e spill out a drop of w

ine after each plague, as it is connected to the verse  
in P

roverbs (24:17), “D
o not rejoice w

hen your enem
y falls.” Even as w

e rejoice in the good that  
ultim

ately cam
e out of the plagues, w

e shed a tear for those w
ho suffered.

H
ow

 can w
e balance our sense of gratitude to G

od w
ith other seem

ingly conflicting em
otions?

• 
H

ow
 can w

e thank G
od for the m

akkot w
hile also bem

oaning the Egyptian suffering?
• 

H
ow

 m
ight hakarat hatov play a role in our response to the pandem

ic?
• 

H
ow

 can w
e hold diam

etrically opposing em
otions sim

ultaneously?
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A
dult Learners: W

ho’s The A
udience 

for the P
lagues: Som

e M
eaningful 

Seder D
iscussions

P
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The Ten P
lagues play a central role in the 

story of Yezti’at M
itzrayim

 (the exodus from
 

Egypt). W
hile the plagues provide a capti-

vating storyline, they also prom
pt a variety  

of questions—
one im

portant one being w
ho 

their target audience is. W
e w

ill explore 
three potential answ

ers—
(1) Egyptians,  

(2) nations of the w
orld, and (3) the Jew

ish 
nation–and consider the associated m

essages 
that are com

m
unicated.

A
U

D
IE

N
C

E O
N

E
: E

G
Y

P
TIA

N
S

The M
idrash A

ggada (S
efer S

hem
ot 7:15:1) 

underscores the idea that the plagues w
ere 

directed at the Egyptians, w
ith each plague 

executed using the principle of “M
iddah 

k’neged M
iddah” (m

easure for m
easure). 

For exam
ple, the Egyptians, sent Jew

ish m
en 

to tend cattle in far-aw
ay fields to separate 

them
 from

 their w
ives and prevent Jew

ish 
population grow

th. In response the plague  
of pestilence decim

ated Egyptians’ livestock.

D
IS

C
U

S
S

IO
N

 Q
U

E
S

TIO
N

S

• 
H

ow
 can M

iddah K
’N

egged M
iddah be 

 
found for each plague—

how
 does each 

 
connect to specific Egyptian actions?

• 
W

hat underlies M
iddah k’negged  

 
M

iddah? Is it the idea of fairness or  
 

som
ething else?

Perhaps the prim
ary purpose w

asn’t  
retribution but rather to teach the Egyptians 
im

portant ideological beliefs.— 
 —”וידעו מצרים כי אני ה׳, בנטותי את ידי על מצרים“
“The Egyptians w

ill know
 that I am

 G
od, 

through m
y stretching out of m

y hand over 
Egypt” (S

hem
ot 7:5).

A
s expounded upon by the R

am
ban (S

hem
ot 

13:18), the plagues w
ere m

eant to send  
a pow

erful m
essage to the Egyptians that  

idolatry is futile, G
od is the ultim

ate pow
er  

in the w
orld. A

 final possibility is that the 
plagues w

ere pragm
atic: a m

echanism
 to 

convince P
haraoh to free the Jew

s, catalyzing 
the redem

ption (S
hem

ot 3;20 & 7:27, and  
R

albag 9:7). 

A
U

D
IE

N
C

E TW
O

: N
ATIO

N
S

 O
F TH

E W
O

R
LD

S
uggested in the Tosafot H

ashalem
 (S

hem
ot 

7:3. W
ith appreciation to the alhatorah.org 

w
ebsite), the purpose of the m

akkot w
as 

to teach the w
orld about G

od’s dom
inance 

and control over the w
orld. The plagues also 

dem
onstrated to current and future genera-

tions their fate should they try to oppress  
the Jew

ish nation.

D
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If you could broadcast a m
essage to the 

w
orld, w

hat m
essage w

ould you choose?

l
 

TE
A

C
H

IN
G

 TIP

U
se participants’ nam

es w
henever possible- 

N
am

es help people feel seen and heard, w
hich 

invites further engagem
ent.

A
U

D
IE

N
C

E TH
R

E
E

: B
N

E
I Y

IS
R

A
E

L

W
ith the Jew

ish nation as their audience, the 
plagues dem

onstrate concepts critical for 
the Jew

s’ physical and spiritual salvation.

R
ashi (S

hem
ot 7:3) states that G

od’s  
prim

ary intention w
as to unequivocally exhibit 

H
is strength and control over the w

orld 
(see S

hem
ot 10:2 & 14:31). The R

am
ban 

(S
hem

ot 13:6) expounds on this by sharing 
the layers of Em

unah (belief) that G
od sought 

to im
part: that H

e created the w
orld and 

established the law
s of nature; that H

e  
continues to know

 and be involved in the 
details of the w

orld; and that no force in the 
w

orld is stronger than H
im

. W
hile R

am
ban 

seem
s to suggest that these lessons w

ere 
m

eant to be learned by Jew
s and M

itzrim
, 

only Jew
s w

ere com
m

anded to m
em

orialize 
these events, m

aking them
 part of the Jew

ish 
heritage. K

now
ing these truths w

as a pre-
requisite for receiving the Torah, establishing 
the authenticity of G

od and, by extension, the 
system

 of m
itzvot that H

e w
ould share w

ith 
us. B

eliefs regarding G
od’s involvem

ent 
in our personal lives are explored by m

any 
scholars as an im

portant dim
ension of our 

spiritual persona. 

D
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C
U

S
S
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U
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S
hare an experience in w

hich you felt the 
hand of G

od in your life.

l
 

TE
A

C
H

IN
G

 TIP

S
eder participants m

ay have varied backgrounds. 
Q

uestions that ask about personal experiences 
rather than requiring know

ledge or skill can help 
all learners participate in rich discussions. 

A
lternate understandings relate to the slave 

m
entality of the Jew

s. W
hen confronted w

ith 
obstacles they m

ight w
ish to return to Egypt. 

The plagues resulted in the Egyptians chasing 
out the Jew

s, elim
inating this possibility. A

lso, 
as slaves, B

nei Y
israel had w

itnessed and 
experienced Egyptians persecuting Jew

ish 
fam

ilies, seem
ingly w

ithout any accountability. 
It w

as critical for the Jew
s to w

itness a 
dem

onstration of justice in response to this 
behavior. The Torah w

ould be given to free 
people, and a sense of personal responsibility 
and agency, and appreciation for G

od’s 
w

orld as one of justice, accountability, and 
order needed to be com

m
unicated. 

D
IS

C
U

S
S

IO
N

 Q
U

E
S

TIO
N

W
hat psychological m

echanism
s w

ould  
create a desire to return to slavery, a condi-
tion in w

hich you have no personal choice  
or responsibility? To w

hat extent do you 
think people today (religious or secular) 
live w

ith a sense of personal responsibility/
accountability? W

hat forces build account-
ability in your life? W

hen is accountability 
liberating and w

hen is it constricting? 

l
 

TE
A

C
H

IN
G

 TIP

A
 pre-planned follow

 up to a question deepens 
discussions. Follow

 up can include new
 ques-

tions, connection to other historical or personal 
events, or invite judgem

ent or evaluation. O
pen- 

ended rather than yes/no questions also cultivate 
discussion. R

ather than, “Is it surprising that the 
Jew

s w
ould w

ant to return to Egypt?” ask “H
ow

 
can w

e understand the Jew
s’ desire to return to 

Egypt after being so m
istreated there?”

C
O

N
C

LU
S

IO
N

The am
biguity relating to the intended 

audience of the Eser M
akkot m

akes for 
interesting discussions and highlights their 
far-reaching im

plications for all audiences, 
and for us at our seder tables. 
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W
e try to im

agine our trials in Egypt; 
w

e recite the m
akkot that befell the 

Egyptians, up to and including the 
death of the firstborn. These events 
are painful, bleak; they required 

great resilience to endure. W
hile w

e don’t 
know

 how
 individual Egyptians reacted and 

eventually rallied, w
e do know

 our story: It is 
one of redem

ption, of E
xodus.

W
e w

ere 600,000 strong and had M
oshe 

R
abeinu and the outstretched arm

 of H
ashem

 
H

im
self to intercede, guide, and ultim

ately 
save us. Today, though, as w

e are the ones 
enduring the trial of plague, often bereft and 
alone, w

e have no M
oshe to intercede, and 

w
e m

ay not recognize the hand of H
ashem

 if 
w

e have lost loved ones, are w
ithout parnassa, 

or have fallen ill ourselves. H
ow

, then, do w
e 

find the strength to rally, to journey through 
the current desert of despair to the prom

ised 
land of good health, open schools, and full 
em

ploym
ent?

Perhaps w
e can look to H

olocaust  
survivors to see how

 they sum
m

oned resil-
ience. O

f course, not all did; the French 
survivor C

harlotte D
elbo w

rites, “A
s far as 

I’m
 concerned / I’m

 still there / dying there 
/ a little m

ore each day / dying over again 
/ the death of those w

ho died” (A
uschw

itz 
and A

fter, 1995). M
any others, though, live 

fruitful lives touched w
ith joy. H

ow
 do they 

do it? H
ow

 did they balance the necessary 
tasks of m

ourning and then m
ending?

W
hen the poet S

arah Traister M
oskovitz 

w
rites in Y

iddish, she “restores the bond” 

betw
een her m

urdered fam
ily and herself 

(Fishm
an, 2007, pp. 553–554). Israeli artist 

D
aniela R

osenhouse paints photos of her 
m

urdered fam
ily along w

ith photos of her 
fam

ily today and hangs the paintings through- 
out her hom

e. “Thus,” she says, “the dead 
and the living com

e together to form
 a w

hole. 
I am

 trying to fill the void, m
end the broken 

parts, and bring these people forth from
 

oblivion” (P
R

IS
M

, S
pring 2011, Vol. 3, pp. 

83-89).
R

estore the bond, fill the void, m
end the 

broken parts: I think this is, in part, how
 w

e 
m

ove from
 traum

a to the post-traum
atic 

grow
th-w

ork of healing and building, from
 

being focused only on tragedy to being 
focused as w

ell on the here and now
—

and 
on the future. 

H
ow

 do w
e do this? S

om
etim

es it is by 
researching, learning, and com

m
em

orating. 
For m

ending after the S
hoah, that m

ight 
m

ean interview
ing and befriending local 

survivors. Today, it m
ight m

ean researching 
the rem

arkable m
edical advances m

ade by 
Israeli and other scientists w

orking to cure 
C

ovid-19; volunteering at vaccination sites; 
befriending the hom

ebound; or learning 
about those in your com

m
unity w

ho have 
passed aw

ay and sending condolence notes 
to the bereaved. 

For others, m
ending com

es from
 reading: 

true stories of resistance, defense, and 
defiance during the H

olocaust; of devotion 
and sacrifice of essential w

orkers today. 
Even as w

e read about the cam
ps and find 

M
ourning and M

ending: 
Finding H

ealing and H
ope 

in These Fraught Tim
es

K
A

R
E

N
 S

H
A

W
N

no solace, no lessons, w
e can uncover 

significance, hope, and m
eaning in tales 

of courage and resilience that som
e Jew

s 
exhibited there. A

s w
e read about illness 

and death today, w
e also learn about heroic 

nurses w
ho held iP

ads for patients to see 
their loved ones, w

ho sang to them
, or spent 

m
onths in quarantine to avoid infecting their 

ow
n fam

ilies as they tended to patients daily.  
S

urvivor Viktor Frankl speaks of “the 
depth and vigor of religious belief” in the 
cam

ps. In O
riana Ivy’s poem

 “G
od’s H

earing,” 
for instance, the w

om
en in her grandm

other’s 
barrack pray so loudly that a kapo rushes in, 
“shouting, N

ot so loud! G
od is not hard of 

hearing!” (P
R

IS
M

, S
pring 2012, Vol. 4, p. 83). 

Today w
e read of courageous rabbis and 

chaplains w
ho pray w

ith those suffering, 
even if only through a com

puter, and com
fort 

their w
orried or bereaved fam

ilies, even as 
they stand m

asked and six feet distant. 
P

sychologists speculate that processing 
events of the H

olocaust “m
ay be easier …

 
w

hen [they are] fram
ed in term

s of survival 
and rebuilding rather than [only] victim

ization 
and traum

a” (P
R

IS
M

, S
pring 2011, Vol. 3,  

p. 112). W
e celebrate survivors’ w

ill to live 
and rebuild. Today, w

e celebrate those w
ho 

survive C
ovid-19 after m

onths of hospitaliza-
tion and now

 devote them
selves to helping 

others.
Learning about resilience post-H

olocaust 
helps us acknow

ledge that if people survive 
tragedy, they can often overcom

e its devas-
tating effects. This understanding is crucial 

if w
e are to be able to take som

e m
eaning 

from
 adversity and grow

 by incorporating this 
m

eaning into our lives. W
e learn that there 

can, eventually, be healing after anguish. O
ur 

collective grandparents—
survivors, related  

to us or not—
share their strength through 

their stories and hope those truths w
ill help 

sustain us through our troubling tim
es. W

e 
ow

e it to them
 and to the next generation  

to m
ourn this fraught tim

e, but also to m
end; 

to rem
em

ber it, but also to continue, because 
w

e are a people, as the S
eder illustrates, of 

rem
em

bering and continuing. 
Through sharing uplifting truths, along 

w
ith devastating ones, of our trials in Egypt 

and the E
xodus; of those w

ho w
ere m

urdered 
and those w

ho survived the H
olocaust; and 

of those w
ho perished and those w

ho 
endured this pandem

ic, w
e, too, can find 

healing and hope in this difficult tim
e w

e  
all share.
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 S
C

H
O

O
L is the prem

ier accredited 
higher educational institution preparing Jew

ish educators and 
educational leaders. M

arrying educational research and innovation 
w

ith the traditions and texts of an ancient people, the A
zrieli  

G
raduate S

chool enables passionate educators to engage and 
inspire Jew

ish learners. 

W
e take pride in the over 800 Jew

ish educato
rs and m

ore  
than 110 Jew

ish educatio
nal leaders w

e have graduated w
ho 

are im
pacting thousands of Jew

ish students on 5 co
ntinents 

across the globe.

Talm
ud Torah ke-neged kulam

Torah study is equivalent to all of the other m
itzvot

W
e are co

m
m

itted to the proposition that there is no better  
w

ay to honor our history, instill m
eaning in the present and  

contribute to a vibrant Jew
ish future than to provide inspired  

Jew
ish education to all children. 

W
e deeply value all o

f o
ur partners in our m

ission to prepare  
Torah educators and Jew

ish educational leaders w
ho w

ill relay  
the rick know

ledge and traditions of the Jew
ish heritage w

ith 
w

arm
th, joy and intelligence. 

W
e pro

vide essential financial suppo
rt so that all aspiring  

Jew
ish educators can take advantage of the life-changing  

opportunities at A
zrieli. 

W
e reco

gnize that w
e deeply im

pact o
ur students, and  

all the children, teens and adults w
ho w

ill be their students  
in the years to com

e.

For m
ore inform

ation on how
 you can partner w

ith A
zrieli,  

please contact D
ean R

ona N
ovick at rona.novick@

yu.edu  
or 646.592.6350

Three W
ays to

 M
ake a G

ift

P
H

O
N

E 
646.592.6350

O
N

LIN
E 

yu.edu/support

M
A

IL 
Yeshiva U

niversity 
 

P
O

 B
ox 21773 

 
N

ew
 York, N

Y 10087-1773

P
enina B

ernstein, A
zrieli doctoral 

candidate, is a Tanakh teacher at 
S

K
A

 H
S for G

irls, as w
ell as C

am
pus 

R
ebbetzin at Stern C

ollege. The 
year of C

O
VID

 has m
ade m

e a m
ore 

resilient educator by pushing m
e to 

try new
 w

ays to spiritually reach m
y 

students in both virtual and in-person 
settings.

Joshua G
old, A

zrieli doctoral 
candidate, w

orked in the N
ew

 York 
C

ity D
epartm

ent of Education for ten 
years and has been the principal of 
H

A
FTR

 M
iddle S

chool in Law
rence, 

N
ew

 York for the past five years. The 
Year of C

O
VID

 clarified m
y priorities 

and values and has allow
ed m

e to 
pause and appreciate m

any of the 
sm

aller things in life (a w
alk w

ith m
y 

fam
ily, com

pleting a puzzle w
ith m

y 
kids) on a deeper level. 

A
viva G

oldstein, EdD
, is an individual 

and fam
ily counselor, educator, lecturer 

and consultant based in Jerusalem
. 

In the year of C
O

VID
 I learned that  

m
y studies in resilience have been  

im
portant to m

e, but w
atching it actually 

happen, in real tim
e, in the lives of 

those around us, is extraordinary. 

M
oshe K

rakow
ski, P

hD
, is an  

A
ssociate P

rofessor at the A
zrieli 

G
raduate S

chool for Jew
ish Education 

and A
dm

inistration at Yeshiva U
niver-

sity and directs A
zrieli’s M

aster’s  
program

 in Jew
ish education. Everyone 

has been struggling to do the right 
thing w

hen so few
 of us know

 w
hat 

that actually is. I have learned to be 
m

ore tolerant of others as w
e all w

ork 
through the reality of life during C

ovid.

R
ona M

ilch N
ovick, P

hD
, D

ean, 
A

zrieli G
raduate S

chool of Jew
ish 

Education and A
dm

inistration, R
aine 

&
 Stanley S

ilverstein C
hair in Ethics. 

The Year of C
O

VID
 taught m

e that 
even w

hen you are separated from
 

fam
ily, love travels across distances 

and can be shared on Facetim
e—

and 
that even w

hen so m
uch is terrible, 

you can appreciate your blessings.

Laya S
alom

on, EdD
 is A

ssociate 
P

rofessor at the A
zrieli G

raduate 
S

chool and D
irector of A

zrieli’s P
E

LE 
Fellow

ship M
aster’s program

. This 
year of C

O
VID

 taught m
e that anything 

is possible, and nothing is im
possible. 

The C
reator is in charge of H

is 
creations. (I am

 a paw
n in this big vast 

w
orld and can only focus on trying m

y 
best to m

ove, one baby step at a tim
e, 

closer to m
y life goals.)

K
aren S

haw
n, P

hD
, is associate  

professor at the A
zrieli G

raduate 
S

chool of Yeshiva U
niversity (Y

U
), 

founding editor of Y
U

’s publication 
P

R
IS

M
: A

n Interdisciplinary Journal 
for H

olocaust Educators, and board 
m

em
ber of Y

U
’s new

 Fish C
enter  

for H
olocaust and G

enocide Studies. 
The recipient of prestigious aw

ards 
for H

olocaust education, she has 
w

ritten over 60 articles and essays 
on H

olocaust education and is 
co-editor of the anthology The C

all of 
M

em
ory: Learning about the H

olocaust 
Through N

arrative (2008) and its 
com

panion teacher’s guide. The  
year of C

ovid has taught m
e to be 

m
ore m

indful of and grateful for the 
m

any blessings in m
y life, and to 

recom
m

it to providing help to those 
less fortunate.  

M
oshe S

okolow
, P

hD
, H

aggadah 
C

om
panion Editor, is the A

ssociate 
D

ean of A
G

S and director of the 
Fanya G

ottesfeld-H
eller D

octoral 
P

rogram
. C

O
VID

 has m
ade m

e 
appreciate w

hy an entire tractate of 
M

ishnah is devoted to hand w
ashing.

B
ethany S

trulow
itz, EdD

, is the 
D

irector of C
am

pus Life at Yeshivah 
of Flatbush E

lem
entary S

chool and 
the C

hinuch D
irector for N

C
SY

 C
am

p 
M

aor. The Year of C
ovid has encour-

aged m
e to take risks and em

brace 
failure in im

proving educational 
practices.

Ilana Turetsky, EdD
 is a full-tim

e 
faculty m

em
ber at A

zrieli G
raduate 

S
chool. In addition to teaching  

graduate courses and supervising 
student teachers, she w

orks w
ith 

m
ultiple levels of school com

m
unities 

to im
prove the quality of the pedagogy, 

curriculum
, and overall school environ- 

m
ent. The year of C

O
VID

 has helped 
m

e appreciate that even w
hen fam

ily 
m

em
bers are physically far aw

ay, there 
are m

any out-of-the-box w
ays to  

create closeness and to share m
ean-

ingful fam
ily experiences together.

A
bout the C

ontributors 

A
nn K

offsky, author and illustrator, w
hose books for Jew

ish children include C
reation C

olors, S
arah B

uilds a S
chool,  

and the K
ayla and K

ugel series.  You can dow
nload her free coloring pages for P

assover at w
w

w
.annkoffsky.com

.  
The year of C

ovid helped m
e be m

ore aw
are of the m

any sm
all blessings in the w

orld—
and realizing that they aren’t so sm

all.

Illustrator
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